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Vision for High-Quality Instruction 
School Vis ion : Ind iana  Digit a l will s t rive  t o  ind ivid ua lize  e d uca t ion  for e ach  s t ud e n t  while  p rovid ing a  we ll- d e ve lop e d  
and  rou t ine  s chool d ay t ha t  p rom ot e s  s t ud e n t  s ucce s s  in  e d uca t ion  and  life .  

Vis ion  for High - Qua lit y Ins t ruc t ion : The  INDLS vis ion  for e ffe c t ive  virt ua l e d uca t ion  is  t ha t  e d uca t ors  le ve rage  
innova t ive  t e chnology and  Unive rs a l De s ign  for Le a rn ing t ools  t o  d e live r e ngaging, s t a nd a rd s  b a s e d  ins t ruc t ion  b ot h  
s ynchronous ly and  a s ynchronous ly, e ns uring e q u it ab le  acce s s  a nd  m e an ingfu l le a rn ing for a ll s t ud e n t s  t h rough  
e ngaging a nd  in t e rac t ive  le s s ons  focus e d  on  s t ud e n t  a c t ivit y.  

Ke y in s t ruc t iona l p riorit ie s : INDLS p riorit ize s  d a ily live  ins t ruc t ion  a ligne d  d ire c t ly wit h  As ynchronous  le s s ons  and  
c le a rly d e fine d  and  ava ilab le  wit h  a  focus  on  accoun t ab ilit y for le a rn ing. 

Out com e s : Effe c t ive  virt ua l ins t ruc t ion  re s u lt s  in  h igh  le ve ls  of s t ud e n t  in t e rac t ion , t im e ly fe e d b ack, and  m a s t e ry of 
p riorit y s t and a rd s . 

Non- ne got iab le  p rac t ice s : 

INDLS inc re a s e s  Live  ins t ruc t ion  t h rough  e xp e c t a t ions  of: 

• Be ll t o  Be ll In s t ruc t ion  
• Targe t e d  us e  of ins t ruc t iona l t im e  t o  h ighe s t  s t ud e n t  ne e d s  
• Priorit y St and a rd  Bas e d  Live  In s t ruc t ion  
• St ud e n t  in t e rac t ion  and  I Do We  Do You  Do wit h  p riorit iza t ion  of ins t ruc t iona l t im e  on  We  and  You . 

INDLS inc re a s e s  As ynchronous  ins t ruc t iona l Qua lit y t h rough  e xp e c t a t ions  of: 

• No Ga t e d  le s s ons  
• At  le a s t  one  we e k of ins t ruc t iona l p lanne d  ou t  for s t ud e n t  vie w 
• Inc lus ive  acce s s  t o  a ll a c t ivit ie s  
• Cons is t e n t  s t ud e n t  s ub m is s ion  e xp e c t a t ions .  
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All In s t ruc t iona l St a ff p a rt ic ip a t e  in  b im ont h ly live  ob s e rva t ions  cons is t ing of 3 s hort  a nd  1 long form a l ob s e rva t ion  a s  
we ll a s  m in i wa lkt h roughs  focus e d  on  s t ud e n t  e nga ge m e nt  for a ll ob s e rva t ion  p e riod s  not  occup ie d  b y a  s hort  or long. 
All In s t ruc t iona l St a ff p a rt ic ip a t e  in  b im ont h ly A Sync  ob s e rva t ion  wit h  c le a r and  d e fine d  e xp e c t a t ions , c re a t ing 
cons is t e n t  s t ud e n t  a cce s s  and  e ngage m e nt  s t ra t e gie s  d e fine d  b y t he  s chool and  p rovid e d  t o  a ll t e ache rs  wit h  c le a r 
d e fin it ions  and  in s t ruc t ions . 
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Synchronous Instructional Framework 

Ove ra ll INDLS Sync hronous  In s t ruc t iona l Mod e l 
De s c rib e  t he  s chool’s  s ynchronous  in s t ruc t iona l m od e l and  how live  ins t ruc t ion  is  in t e n t iona lly d e s igne d  t o  s up p ort , 
c la rify, and  e xt e nd  a s ynchronous  le a rn ing ra t he r t han  re p lace  it . 

INDLS s up p ort s  d a ily s ynchronous  in s t ruc t ion  wit h  t he  in t e n t ion  t o  p rovid e  holis t ic  le a rn ing e xp e rie nce s  ava ilab le  and  
e ncourage  a ll t yp e s  of le a rne rs  t o  a cce s s  a nd  in t e rac t  wit h  in  a  m e an ingfu l way e ve ry s chool d a y of e ach  acad e m ic  
ye a r. The  s chool p rovid e s  a  rou t ine  and  cons is t e n t  s chool d ay wit h  a ll re q u ire d  acad e m ic  ac t ivit ie s  ava ilab le  wit h  
s ynchronous  s up p ort .   

Pu rp os e fu l Us e  of Live  Ins t ruc t ion  
Synchronous  t im e  is  us e d  for in s t ruc t ion  and  gu id e d  p rac t ice  of p riorit y t e s t e d  s t and a rd s  a ligne d  t o  Ind iana ’s  s t a t e  
t e s t  b lue p rin t s . Synch ronous  t im e  s hou ld  inc lud e  Be ll t o  Be ll in s t ruc t ion  focus e d  on  a  rhyt hm  of I d o, we  d o, you  d o, 
and  m in im a l s ynchronous  t im e  on  t e ache r le c t u re  and  d ire c t  in s t ruc t ion .  The  We  d o and  You  d o p e riod  s hou ld  b e  
p riorit ize d  for s ynchronous  in s t ruc t ion  and  cond uc t e d  t h rough  s t ra t e gic  us e  of on line  p la t form s  inc lud ing Engage li t he  
Zone  Canvas  and  e m b e d d e d  t ools .  

Ind iana  Digit a l e m p loye e s  a re  e xp e c t e d  t o  b e  on  cam e ra  d uring a ll live  le s s ons  and  a ll m e e t ings , whe ne ve r vid e o 
confe re nc ing is  ava ila b le . On- ca m e ra  s p ace  m us t  b e  p rofe s s iona l, fre e  of aud io and  vis ua l d is t rac t ions , and  fre e  of a ll 
s t ud e n t  in form a t ion . As  a  cons id e ra t ion  for a ll m e e t ing a t t e nd e e s , e m p loye e s  m us t  m ake  e ve ry e ffort  t o  e ns ure  t he  
fu ll fa ce  is  vis ua l, e nough  ligh t ing, re d uce d  b ackground  gla re , and  a t t e n t ive ne s s  while  on  cam e ra . St ud e n t s  a re  s t rongly 
e ncourage d  t o  us e  cam e ra  and  d is cus s ion  b e t we e n  t e ache r and  LC t o  e lim ina t e  any b a rrie rs  t o  cam e ra  us e . 

Relationship-Building & Classroom Culture 

• Teachers use positive, respectful, and encouraging language to build a safe, supportive environment. 
• Patience, empathy, and kindness are consistently demonstrated—even during challenging moments. 
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Student-Centered Learning 

• Lessons prioritize student exploration and academic discourse. 
• Students participate through table sharing, collaborative tasks, and self-reflection. 
• Teachers use checks for understanding every 2–3 minutes (polls, whiteboards, chat, mic, breakout rooms). 

Teacher Preparation & Instructional Quality 

• Teachers begin class on time with materials loaded and transitions planned. 
• Lessons include scaffolded activities, mixed media, and purposeful engagement. 
• Instruction is aligned to objectives from bell to bell. 

Content Knowledge & Relevance 

• Teachers demonstrate deep content knowledge and adapt instruction to make learning meaningful. 
• Real-world examples, peer-to-peer learning, and student-led activities are incorporated. 

Personalized Synchronous Instruction 

• Students are offered choice in learning modalities, tasks, or grouping. 
• Differentiation is embedded based on student responses and mastery levels. 
• Scaffolding supports access to grade-level content. 

Real-Time Academic Feedback 

• Teachers monitor student thinking and provide specific, actionable feedback. 
• Peer feedback is encouraged and structured. 
• Feedback is tied directly to mastery of the academic task. 
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Instructional Quality & Student Engagement 
Ins t ruc t iona l q ua lit y is  d e fine d  a nd  d e s c rib e d  t h rough  t he  INDLS Minu t e  t o  Win  it  wa lkt h rough  t e m p la t e  which  is  t he  
m os t  fre q ue n t  wa lkt h rough  for t e ache rs . Ad m in is t ra t ors  vis it  t e ache r c la s s room s  and  cond uc t  a  MITWI ap p roxim a t e ly 
12 t im e s  e a ch  ye a r. Te ache rs  a re  e xp e c t e d  t o  d e s ign  ac t ivit ie s  t ha t  e ngage  s t ud e n t s  and  e ncourage  p rac t ice  and  gu id e d  
le a rn ing.  

DOMAIN OBSERVED AREA CRITERIA, NOTES & SCORES 
1.1 Teacher Connection The teacher consistently uses language throughout the lesson that promotes a positive, enthusiastic, respectful, safe, and 

encouraging environment.  

INDLS LOOK FORS 
Teacher employs methods and strategies that positively impact student's ability to participate and succeed. 

Examples: demonstrating patience, empathy, kindness even in challenging situations 

1.3 Academic 
Expectations 

The teacher clearly and consistently communicates throughout the lesson high academic expectations for the quality of student 
work, effort, and behavior (e.g., provides exemplars, rubrics, and guided practice).  

# of students present   Present in class connect at time of observation 
# of students observed one 

or more    INDLS LOOK FORS: The students are observed answering open ended questions, table sharing, actively working, 
collaborating, self reflecting, using tools. 

% Active Students   0-40%=1; 41-60%=2; 61-80%=3; 81=100% = 4 

2.1 State Standards 
The teacher consistently makes connections to the state standards and their relationship to the work required of students. 

Standards are clearly explained and frequently emphasized throughout the lesson (e.g., objectives, activities, exit tickets, homework 
problems, feedback, and assessments). The teacher connects outcomes to previous and future learning.  

INDLS LOOK FORS Either objective or learning target clear on slide(s) or obvious in instruction, and aligned to state standards. 

2.3 RIGOR 
The teacher provides learning tasks that meet the learning objective(s) and are aligned in complexity and rigor to the state 

standards. The learning tasks are designed for students to demonstrate strategic thinking (DOK 3) and may include extended 
thinking (DOK 4).  

INDLS LOOK FORS Evidence of GRADE LEVEL standards and instruction that includes higher level thinking at DOK 3 or 4 

3.3 Academic 
Experience 

The teacher effectively provides learning experiences throughout the lesson on student exploration, inquiry, and research, and they 
are the lesson’s primary focus.  

Time in Walkthrough   INDLS LOOK FORS:  Two way academic interaction including evidence of class wide student participation. Effective 
Checks for Understanding every 2-3 minutes (polling tools, open ended questions, whiteboard, mic interaction, etc.) 

Teacher time in lecture   CALCULATION =  minutes teacher speaking in whole or large group during observed minutes/ total minutes observer is 
present 

https://k12inc-my.sharepoint.com/:x:/g/personal/esliger_k12_com/IQBSBtNn3Wo9SbHiCD1cQoxyAeIrlqzQAdDAEl3wopJH090?e=41CJdY
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Student Centered Learning 
Experiences %   0-40%=1; 41-60%=2; 61-80%=3; 81=100% = 4 

4.2 Teacher Preparation The teacher is prepared for the lesson, anticipates challenges that may arise, and has a plan to adjust instruction as necessary. The 
teacher has all necessary materials, an organized structure, and seamless transitions from one activity to another. 

INDLS LOOK FORS 

On time start, materials loaded, activity present with smooth transitions. 

Camera on (no exceptions), teacher is clearly visible and in frame, and teaching environment is professional. 
Bell to bell instruction for all students aligned to objectives (bellringers, exit tickets etc), with planned opportunities for full class 

participation evident. 
Lesson is clearly planned out with clear and purposeful activities. 

 Examples: Scaffolded Questions and activities, Mixed Media, Video no more than 3 minutes. 

4.4 CONTENT 
KNOWLEDGE 

The teacher is knowledgeable of course content beyond the curriculum and makes 2 or more attempts to adapt instructional content 
so that it is personally meaningful and relevant to students.  

INDLS LOOK FORS 
Evidence of planned student led instruction. 

Examples: Peer to Peer Instruction, real world experiences, student led activities 

PERSONALIZED SYNCHRONOUS INSTRUCTION 
(At least one domain must be observed, up to 3 can be scored) 

3.1 Student Choice There are 2 opportunities for student choice based on personal preferences and interests designed to encourage student 
engagement and be integral to achieving the academic goals of the lesson  

INDLS LOOK FORS Examples: choice of learning modalities, choice of table activities or learning scenarios, choice of working individually or with a 
partner, learning menus, learning centers 

3.2 Differentiation The teacher uses all opportunities within a lesson to differentiate academic activities, resources, or materials based on student 
feedback and level of mastery  

INDLS LOOK FORS 
Evidence of grade level content scaffolding 

Examples: adapting lesson activities based on student responses/needs, discussions, questions, and misconceptions 

3.4 Academic Feedback The teacher effectively monitors student thinking, offers specific feedback directly aligned with the academic task, and provides 
actionable strategies for students to improve mastery. The teacher encourages high quality feedback among peers.  

INDLS LOOK FORS Real time feedback that includes specific, targeted academic intervention, evidence based follow up to enhance student retention 
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Leader Coaching & Professional Learning Support 
De s crib e  how le ad e rs  s up p ort  a nd  coach  t e ache rs  a round  e ffe c t ive  s ynchronous  in s t ruc t ion  wit hou t  us ing live  
ins t ruc t ion  a s  a n  e va lua t ive  t ool. 

 
INDLS Data Practices  
Purp os e   

All m e m b e rs  of INDLS s t a ff re s p e c t  and  und e rs t and  d a t a  t o  b e  an  e le m e nt  of s t ud e n t  com m unica t ion  t ha t  a llows  us  
t o  s e rve  s t ud e n t  e q u it ab ly and  b a s e d  on  ne e d . Da t a  will b e  re vie we d  in  a  cyc lica l form a t  t o  p rom ot e  a  cu lt u re  of 
con t inuous  im p rove m e nt  and  d a t a  d rive n  in s t ruc t ion .   

Teacher Based Teams  
Score ca rd s   

We e kly d a t a  s core ca rd s  will b e  m a in t a ine d  t o  gu id e  t he  im p le m e nt a t ion  of d a t a - d rive n  in s t ruc t ion . Te am  
ad m in is t ra t ors  will d e t e rm ine  t he  Score ca rd s .   

Profe s s iona l Le a rn ing Com m unit y Norm s   

We e kly d a t a  s core ca rd s  will b e  m a in t a ine d  t o  gu id e  t he  im p le m e nt a t ion  of d a t a - d rive n  in s t ruc t ion . Te am  
ad m in is t ra t ors  will d e t e rm ine  t he  Score ca rd s . INDLS t e ache rs  will u s e  an  Und e rs t and ing b y De s ign  fram e work t o  p lan  
ins t ruc t ion . Ub D p lann ing can  b e  id e n t ifie d  in  a  t h re e - s t e p  p roce s s :   

1. id e n t ify ou t com e s    

2. id e n t ify a s s e s s m e nt s   

3. p lan  t o  le a rn   

Id e n t ifica t ion : Out com e s   
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Te ache rs  will id e n t ify s t and a rd s . Each  St a t e    

Be nchm ark d a t a  is  re vie we d  and  a ligne d  t o  up com ing we e ks  of ins t ruc t ion . At  INDLS t e ache rs  will u s e  STAR360  d a t a  
t o  id e n t ify and  a lign  t e ache r t o  p owe r s t and a rd s  and  s t ud e n t  ne e d s . Through  t h is  p roce s s  t e ache rs  will a s k “Wha t  d o  
we  wan t  a ll s t ud e n t s  t o  know and  b e  ab le  t o  d o? And  How will we  know if t he y le a rn  it ?”  

Te ache rs  will  

• Re vie w curricu lum  m ap s  for t he  com ing 4 - 5 we e ks  of ins t ruc t ion   
• Re vie w curricu lum  for up com ing ins t ruc t iona l p e riod  and  id e n t ify anchor s t and a rd s   
• Collab ora t e  on  com m on a s s e s s m e nt s   
• CRQ we e kly  
• Com m on Unit  As s e s s m e nt s   
• Writ ing focus e d   
• May a ls o b e  a  CRQ  
• Can  b e  m od ifie d  or ad ap t e d  if a ll t e ache rs  in  t he  p re p  agre e   
• Id e n t ify e vid e nce  of m as t e ry   
• CRQ   
• Com m on Rub ric   
• Com m on a s s e s s m e nt s   

Id e n t ifica t ion : As s e s s m e nt s   

The  ins t ruc t iona l cyc le  will b e  im p le m e nt e d  on  an  ongoing b a s is , and  d a t a - b a s e d  e vid e nce  of e fficacy will b e  
p re s e n t e d . Te ache rs  will s e e k t o  ans we r, “Are  s t ud e n t s  le a rn ing t he  id e n t ifie d  ob je c t ive s ? How d o I know? Wha t  d o I 
ne e d  t o  change ?”  

Te ache rs  will:   

• Track ind ivid ua l d a t a  in  s core ca rd s   
• Com m on As s e s s m e nt s    
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Plan  t o  Le a rn   

Im p le m e nt a t ion  of t he  ins t ruc t iona l cyc le  will b e  ongoing a nd  d a t a - b a s e d  e vid e nce  of e fficacy will b e  p re s e n t e d . 
Te ache rs  will s e e k t o  ans we r “Are  s t ud e n t s  le a rn ing t he  id e n t ifie d  ob je c t ive s ? How d o I know? Wha t  d o I ne e d  t o  
change ?”  

Te ache rs  will:   

• Re vie w and  ad ap t  Curricu lum  Map s   
• Id e n t ify a re a s  for re t e ach ing  
• Id e n t ify e xt e ns ion  op p ort un it ie s   
• Plan  for d iffe re n t ia t e d  ins t ruc t ion   

Ana lys is   

In  t he  re s u lt s  s t age  In s t ruc t iona l Cyc le  d a t a  colle c t e d  will b e  re vie we d  and  a ligne d  t he  s t ud e n t  p e rform ance  t o  growt h  
goa ls . Te ache rs  will s e e k t o  ans we r, “How m uch  growt h  can  b e  m e as ure d  b y la s t  in s t ruc t iona l p e riod ?”  

Te ache rs  will   

• Re vie w p a rt ic ip a t ion  m e t ric s   
• Plan  c la s s room  rou t ine s  t o  re ach  s t ud e n t s   
• Re vie w Com m on As s e s s m e nt s    
• Me as ure  s t and a rd s  m as t e ry  
• Collab ora t e  on  e ffe c t ive  t e ach ing s t ra t e gie s   
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Asynchronous Instruction 

Ove ra ll As ynchronous  Ins t ruc t iona l Mod e l 
As  p a rt  of INDLS’s  com m it m e nt  t o  Unive rs a l De s ign  for Le a rn ing (UDL), a s ynchronous  le a rn ing is  in t e n t iona lly d e s igne d  
t o  p rovid e  s t ud e n t s  wit h  fle xib le , h igh- q ua lit y le a rn ing e xp e rie nce s  in  t he  m od e  whe re  t he y m os t  s ucce e d . St ud e n t s  
a re  s up p ort e d  in  b ot h  s ynchronous  and  a s ynchronous  e nvironm e nt s , and  a s ynchronous  work t im e  is  e m b e d d e d  
d ire c t ly in t o  t he  m as t e r s che d u le  and  re in force d  b y t e ache rs  a c ros s  a ll grad e  le ve ls . 

St ud e n t s  who a t t e nd  s chool from  8 :30– 3:00  d a ily have  a  we e kly s che d u le  t ot a ling 32.5 hours . Of t h is  t im e , 14  hours  
a re  d e d ica t e d  t o  a s ynchronous  le a rn ing, which  re p re s e n t s  ap p roxim a t e ly 43% of t he ir t o t a l we e kly in s t ruc t iona l t im e . 
Th is  b a lance  e ns ure s  s t ud e n t s  have  am p le  op p ort un it y for ind e p e nd e n t  p rac t ice , m as t e ry- b as e d  p rogre s s ion , and  
p e rs ona lize d  p ac ing while  s t ill b e ne fit ing from  s t rong live  ins t ruc t iona l s up p ort . 

Te ache rs  a c t ive ly s up p ort  a s ynchronous  le a rn ing b y: 

• Monit oring p ac ing and  p rogre s s  t h rough  we e kly s core ca rd s  wit h  a s ynchronous  e ngage m e nt  a nd  p rofic ie ncy 
m e t ric s .  The s e  m e t ric s  a re  re vie we d  in  TBT m e e t ings  wit h  Ad m in  and  p e e rs .  

• Re vie wing CRQs , e xit  t icke t s , and  ad ap t ive  p rogram  d a t a  on  s core ca rd s , rigor and  q ua lit y a re  ve rifie d  on  
As ynchronous  ob s e rva t ions  cond uc t e d  b iwe e kly b y le ad  t e ache rs  and  rolle d  up  in t o  grad e  b and  and  s chool 
p rofic ie ncy and  com p le t ion  m e t ric s  re vie we d  a t  b iwe e kly Ad m in  m e e t ings .  

• Te ache r Sup p ort  s e s s ions  a re  he ld  e ve ry Thurs d ay a nd  Frid ay for t e ache rs  s howing ne e d  for s up p ort  on  t he  
As ynchronous  wa lkt h rough . Te ache rs  re ce ive  fe e d b ack b y e nd  of d ay Tue s d ay, a s ke d  t o  fix any a re a s  b y 
We d ne s d ay and  p rovid e d  a s s is t ance  for t h is  and  t he  com ing we e k in  Thurs d ay and / or Frid ay s up p ort  s e s s ions . 
More  ind ivid ua lize d  s up p ort  is  s che d u le d  b y t he  ad m in is t ra t or whe n  ne e d e d . 

• As ynchronous  wa lkt h roughs  a re  re cord e d  in  e xce l workb ooks  for e ach  t e ache r. Ove ra ll p e rform ance  and  ne e d e d  
im p rove m e nt  is  inc lud e d  in  annua l p e rform ance  re vie w cyc le . 

https://k12inc-my.sharepoint.com/:w:/g/personal/esliger_k12_com/IQDQNwrFqYTHSoLMRU2-tLZhAUwhtiMerO4mTqhGRbZCM88?e=wScY9F
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• Provid ing fe e d b ack and  re t e ach ing. 

• Ad jus t ing p ac ing or s ca ffold ing b a s e d  on  s t ud e n t  ne e d s  

• Com m unica t ing wit h  s t ud e n t s  and  Le a rn ing Coache s  

• Offe ring in t e rve n t ion  t h rough  WIN s e s s ions , b re akou t  room s , and  t a rge t e d  ou t re ach  

As ynchronous  le a rn ing is  not  p a s s ive  or is o la t e d —it  is  a  s t ruc t u re d , t e ache r- s up p ort e d  com p one n t  of t he  ins t ruc t iona l 
m od e l t ha t  re in force s  m a s t e ry, b u ild s  ind e p e nd e nce , and  e ns ure s  s t ud e n t s  c an  acce s s  le a rn ing in  t he  form a t  t ha t  b e s t  
s up p ort s  t he ir s ucce s s . 
 

Docum e nt a t ion , Re vie w  & Cont inuous  Im p rove m e nt  
The  s chool re vie ws  a s ynchronous  in s t ruc t iona l p rac t ice s  and  m a ke s  im p rove m e nt s  ove r t im e . 
 

Ind ica t or t o  Re vie w Re vie w Fre q ue ncy Role  Re s p ons ib le  Ac t ion  St e p  Ve rifica t ion  /  Evid e nce  

Curricu lum  Map  
Alignm e nt  

Eve ry 4– 5 we e ks  
(un it  cyc le ) 

Te ache rs  & 
Ins t ruc t iona l 
Le ad e rs  

Re vie w up com ing 
curricu lum  m ap  un it s , 
confirm  a lignm e nt  t o  
anchor s t a nd a rd s , ad jus t  
p ac ing b a s e d  on  d a t a  

Up d a t e d  cu rricu lum  
m ap s ; PLC not e s ; Ub D 
p lann ing a rt ifa c t s  

We e kly Score ca rd  Da t a  
(p ac ing, m is s ing work, 
m as t e ry) 

We e kly Te ache rs  

Id e n t ify s t ud e n t s  
off- p ace  or b e low 
m as t e ry; re t e ach , a s s ign  
WIN, or ad jus t  
a s ynchronous  s up p ort s  

Score ca rd s ; con t ac t  logs ; 
LMS p ac ing re p ort s  

CRQ & Com m on 
As s e s s m e n t  Mas t e ry 

We e kly (CRQs ) /  
Mont h ly (Unit  
As s e s s m e n t s ) 

Te ache rs  & 
Ins t ruc t iona l 
Le ad e rs  

Ana lyze  m as t e ry t re nd s ; 
p lan  re t e ach ing or 
e xt e ns ion ; ad jus t  

CRQ rub rics ; com m on  
a s s e s s m e n t  d a t a ; 
PLC/ TBT ana lys is  
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Ind ica t or t o  Re vie w Re vie w Fre q ue ncy Role  Re s p ons ib le  Ac t ion  St e p  Ve rifica t ion  /  Evid e nce  
s ynchronous  We  Do/ You  
Do t a s ks  

Be nchm ark & STAR360  
Da t a  

Each  b e nchm ark 
wind ow 

Te ache rs , 
Ins t ruc t iona l 
Le ad e rs , Ad m in  

Align  b e nchm ark re s u lt s  
t o  up com ing curricu lum  
m ap  un it s ; ad jus t  
group ing and  
in t e rve n t ion  p lans  

STAR360  re p ort s ; 
b e nchm ark a lignm e nt  
not e s ; in t e rve n t ion  
ros t e rs  

Pa rt ic ip a t ion  & 
Engage m e nt  
(a t t e nd ance , log- in s , 
a s ynchronous  
com p le t ion) 

We e kly Te ache rs  & 
Ad vis ors  

Id e n t ify d is e ngage d  
s t ud e n t s ; in it ia t e  
ou t re ach ; re t e ach  
rou t ine s  p e r Wong & 
Wong; e s ca la t e  t o  t ie re d  
s up p ort s  

At t e nd ance  re p ort s ; 
a cad e m ic  t ra cke r; PS 
not e s  

Re t e ach ing & 
In t e rve n t ion  
Effe c t ive ne s s  

Bi- we e kly 
Te ache rs  & 
Ins t ruc t iona l 
Le ad e rs  

Re vie w im p ac t  of WIN, 
s m a ll group s , and  
re t e ach ing; ad jus t  
s t ra t e gie s  while  
m a in t a in ing cu rricu lum  
in t e grit y 

WIN ros t e rs ; in t e rve n t ion  
not e s ; p os t - re t e ach  
a s s e s s m e n t  d a t a  

PLC/ TBT Da t a  Re vie w We e kly 
Te ache rs  & 
Ins t ruc t iona l 
Le ad e rs  

Us e  Ub D cyc le  t o  ana lyze  
“Are  s t ud e n t s  le a rn ing?” 
and  ad jus t  in s t ruc t ion  
wit hou t  a lt e ring 
cu rricu lum  s e q ue nce  

PLC age nd as ; TBT 
m inu t e s ; Ub D e vid e nce  
(ou t com e s  → 
as s e s s m e n t s  → p lan  t o  
le a rn ) 

Grad e b ook Accuracy & 
Tim e line s s  

We e kly (24- hour 
m is s ing work 
up d a t e s ) 

Te ache rs  

En t e r ze ros  wit h in  24  
hours ; up d a t e  grad e s  
we e kly; e ns ure  fam ilie s  
have  accura t e  p rogre s s  
d a t a  

Grad e b ook aud it ; 
t im e s t am p e d  e n t rie s ; 
com m unica t ion  logs  



Indiana Digital Learning Schools 
 

 SY 2627 

 
Longitudinal Adjustment Tracking Process 
A s t ruc t u re d  longit ud ina l t ra cking p roce s s  is  in  p lace  t o  e ns ure  ongoing m onit oring and  t im e ly in s t ruc t iona l 
ad jus t m e n t s  for a ll le a rne rs . Each  s t a ff m e m b e r—inc lud ing t e ache rs , coord ina t ors , and  in t e rve n t ion is t s —m ain t a ins  
re cord s  of ke y p e rform ance  m e t ric s  for t he ir a s s igne d  ca s e load s  us ing we e kly s core ca rd s . 

The s e  s core ca rd s  t ra ck c rit ica l ind ica t ors  ove r t im e , inc lud ing: 

• Pas s ing ra t e s  

• St ud e n t  e ngage m e nt  

• Profic ie ncy le ve ls  

• Growt h  m e t ric s  

We e kly m onit oring ac ros s  e ach  q ua rt e r a llows  s t a ff t o  id e n t ify t re nd s , m e as ure  p rogre s s , a nd  re s p ond  p roa c t ive ly t o  
s t ud e n t  ne e d s . The s e  d a t a  p oin t s  a re  s ys t e m a t ica lly re vie we d  and  a ligne d  wit h  t he  b e nchm ark re vie w p roce s s  t o  
e ns ure  cons is t e ncy and  accuracy. 

Th is  com b ine d  ap p roach : 

• Id e n t ifie s  a re a s  of s ucce s s  and  a re a s  re q u iring ad d it iona l s up p ort  

• Provid e s  in s igh t  in t o  grad e - le ve l and  c la s s room - le ve l p e rform ance  

• In form s  t a rge t e d  ins t ruc t iona l ad jus t m e n t s  

• Enab le s  t im e ly and  e ffe c t ive  in t e rve n t ions  a t  t he  ind ivid ua l s t ud e n t  le ve l 

Docum e nt a t ion  m ay inc lud e  ad jus t m e n t  logs , in t e rve n t ion  t ra cking form s , and  p rogre s s - m onit oring t e m p la t e s  t o  
e ns ure  t ha t  a ll a c t ions  and  ou t com e s  a re  c le a rly re cord e d  and  us e d  t o  gu id e  con t inuous  im p rove m e nt . 
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Observation and PD Framework 

PD and Observation Plan  
Ind iana  Digit a l Le a rn ing Schools  

Princ ip a ls :  

• K5: Am y Ot t - Lu t t e rm a n  
• MS: Ale xis  Ke e ve rs  
• HS: Ka t e  Pot t s  
• Alt  HS: Toya  We lls - Ha wkins  

Ins t ruc t iona l Le ad e rs h ip  Te am  Me m b e rs :  

• Grad e  Le ve l Princ ip a ls  
• ED: Elizab e t h  Slige r 
• Acad e m ics : Mae ga n  Proc t or 
• Op s : Et han  Bre we r 
• Sp e d : Dawn Me ad or 
• Fam ily Sup p ort : Angie  Arm our 

St rid e  Ins t ruc t iona l Rub ric  2027 us e d  in  a ll form a l ob s e rva t ions  and  a ligne d  t o  in form a l ob s e rva t ion  d om a ins  

General Teaching Strategies 
St ra t e gy Wha t  It  Looks  Like  in  Pra c t ice  Evid e nce  You Exp e c t  t o  Se e  
St ud e n t  Engage m e nt  Live  Ins t ruc t ion  focus e d  on  

op p ort un it ie s  for s t ud e n t  e nga ge m e nt  
In  any wa lkt h rough  t e ache r d ire c t  
in s t ruc t ion  is  a  m in im a l p ort ion  of live  
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and  t e ache r m ana ge m e nt  for s t ud e n t  
in t e rac t ion  

ac t ivit y and  50%+ of s t ud e n t s  p re s e n t  
can  b e  s e e n  in t e rac t ing in  acad e m ic  
ac t ivit ie s .  

Trans it ion  Manage m e nt  In t e n t iona l p lann ing for s t ud e n t  
t rans it ion  in t o  and  ou t  of le a rn ing 
p e riod s  and  ac t ivit y.  

Be ll Ringe rs  and  Exit  Ticke t s  in  a ll 
c la s s  conne c t s  a long wit h  
m anage m e nt  of m id  c la s s  a c t ivit ie s  
wit h  t ools  s uch  a s  p olling cha t  and  
e m ojis . 

Te ache r & Pe e r Mod e ling Te ache rs  s e t  an  e xam p le  for 
p rofe s s iona l e ngage m e nt  in  c la s s e s  and  
m ake  us e  of Pe e r Exam p le s  t o  e ngage  
a ll s t ud e n t s  in  b e s t  p rac t ice s .  

Te ache rs  m ake  fu ll u s e  of virt ua l 
t ools  inc lud ing we b  cam  on  10 0 % of 
t he  t im e  in t e n t iona l u s e  of t he  m ic  
and  p rom ot ing s t ud e n t  e xam p le s  and  
p e e r in t e rac t ion . 

Form a t ive  As s e s s m e n t  Fre q ue n t  che cks  for und e rs t and ing 
us ing d igit a l t ools ; e vid e nce  inc lud e s  
p olls , q u ick writ e s , a nd  re a l- t im e  
ad jus t m e n t s  

Polling t ools , cha t  a c t ivit ie s  and  ot he r 
s t ra t e gie s  e m p loye d  e ve ry 2- 5 
m in t ue s  

Instructional Look-Fors During Observations 
Look- For  Ob s e rva b le  Te a che r  Ac t ions  Ob s e rva b le  St ud e n t  Ac t ions  Alignm e n t  t o  Rub ric  Ind ica t or 
The  t e ache r cons is t e n t ly us e s  
language  t h roughou t  t he  
le s s on  t ha t  p rom ot e s  a  
p os it ive , e n t hus ia s t ic , 
re s p e c t fu l, s a fe , and  
e ncouraging e nvironm e nt .  

Exam p le s : de m ons t ra t ing 
p a t ie nce , em p a t hy, kind ne s s  
e ve n  in  cha lle nging s it ua t ions  
 

St ud e n t s  a re  ab le  t o 
p a rt ic ipa t e  and  s ucce ed  in  a  
p os it ive  m anne r wit h  
ind ivid ua lized  re cogn it ion .  

Dom a in  1.1 Te ache r 
Conne c t ion  

Cle a r and  cons is t e n t  
com m unica t ion  of h igh  
e xp e c t a t ions  for s t ud e nt  
le a rn ing. 

Te ache rs  in t e n t iona lly de s ign  
ins t ruc t ion  for s t ud e n t  
e ngage m e nt  and  in t e rac t ion . 

The  s t ud e n t s  a re  ob s e rve d  
ans we ring op e n  e nd e d  
q ue s t ions , t ab le  s ha ring, 
a c t ive ly working, 
collab ora t ing, s e lf re fle c t ing, 
us ing t ools . 
 

1.3 Acad e m ic  Exp ec t a t ions  
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Cle a r connec t ion  t o  p riorit y 
St a t e  St anda rd s  and  req u ire d  
grad e  le ve l a s s e s s m e nt s .  

Ob je c t ive  or le a rn ing t a rge t  
c le a r on  s lide (s ) or ob vious  in  
ins t ruc t ion , and  a ligne d  t o 
s t a t e  s t anda rd s . 
 

Succe s s fu l com p le t ion  of 
s t anda rd s  ba s e d  Exit  Ticke t  or 
St anda rd s  Bas e d  Writ ing 
As s ignm e nt . 

2 .1 St a t e  St a nd a rd s  
 

Rigorous  grad e  le ve l acad e m ic  
ac t ivit y 

Te ache r d e s igns  le s s ons  t o  
rigorous  grad e  le ve l s t and a rd s  
and  p rovid e s  op p ort un it ie s  t o  
d e m ons t ra t e  le a rn ing wit h  
DOK 3 and  4  ac t ivit ie s  

St ud e n t  in t e rac t ion  wit h  DOK 
3 and  4  a s s e s s m e nt s  or 
ins t ruc t iona l ac t ivit ie s . 

2.3 RIGOR 
 

Pre p a ra t ion  for ins t ruc t ion  The  t e ache r ha s  a ll ne ce s s a ry 
m a t e ria ls , an  organ ize d  
s t ruc t u re , and  s e am le s s  
t rans it ions  from  one  ac t ivit y 
t o  anot he r. 

On  t im e  s t a rt , in t e rac t ion  wit h  
p re pa re d  m a t e ria ls .  

4.2 Teacher Preparation 
 

Pe rs ona lize d  Ins t ruc t ion  Te ache r incorp ora t e s  s t ud e n t  
choice , d iffe re n t ia t e d  
ac t ivit ie s  and / or re a l t im e  
fe e d back 

Te ache r incorp ora t e s  
a c t ivit ie s  s uch  a s  le a rn ing 
m e nus , adap t e d  le a rn ing 
ac t ivit ie s  t o  s ca ffold  le a rn ing 
or re a l t im e  t a rge t ed  
fe e d back.  

Domain 3:  

Observation Framework 
Walkt h rough  fre q ue ncy: Bi we e kly live  and  As ynchronous  

Form a l ob s e rva t ion  cad e nce : 

Se m e s t e r 1:  

• 2 s hort  ob s e rva t ions  
• 6 Min i Wa lkt h roughs  
• 7 As ynchronous  Che cklis t s  



Indiana Digital Learning Schools 
 

 SY 2627 

Se m e s t e r 2: 

• 1 Long Walkt h rough  
• 1 Short  Wa lkt h rough  
• 10  As ynchronous  Che cklis t s  

Pre - ob s e rva t ion  e xp e c t a t ions : INDLS com m unica t e s  t he  2 We e k s hort  and  long ob s e rva t ion  wind ows  t o  a ll t e ache rs . 
All t e ache rs  a re  p rovid e d  wit h  Min i Wa lkt h rough  ou t line s  a t  t he  b e ginn ing of e ach  s e m e s t e r which  re m a in  cons is t e n t  
t h roughou t .  All Te ache rs  a re  p rovid e d  wit h  As ynchronous  che cklis t s  a t  t he  b e ginn ing of e ach  s e m e s t e r and  for 
con t inue d  b iwe e kly wa lkt h roughs .   

Fe e d b ack t im e line  (re com m e nd e d : wit h in  48  hours ): All Fe e d b ack is  s e n t  t o  t e ache rs  via  e m a il wit h in  48  hours  of 
s ynchronous  and  a s ynchronous  wa lkt h roughs .  

Me t hod  for t ra cking t re nd s : INDLS e m p loys  SFS for a ll live  ob s e rva t ions  and  t racks  d a t a  b y grad e  b and  and  t e ache r 
t h rough  ob s e rva t ion  fe e d b ack t re nd s .  INDLS m a in t a ins  a  s p re a d s he e t  for e ach  t e am  of t e ache rs  t ra cking s ynchronous  
wa lkt h roughs  and  t ra cks  d a t a  b y grad e  b and  on  we e kly s core ca rd s . 

Ca lib ra t ion  p lan  for le ad e rs  (4  ca le nd a r d a t e s  and  rub ric  ind ica t ors ): 

Tim ing Con t e n t  Ob s e rva t ions  Pa rt ic ip an t s  
Augus t  Rigor Se p t - Oc t  All Acad e m ic  Le ad e rs  
Oc t ob e r Evid e nce  of Mas t e ry Nov De c  All Acad e m ic  Le ad e rs  
J an , p rior t o  S2 s t a rt  St ud e n t  Choice  J an  Fe b  All Acad e m ic  Le ad e rs  
Fe b  p rior t o  form a l longs  Fu ll re vie w Fe b  March  All Acad e m ic  Le ad e rs  

Professional Development Alignment 
Top  an t ic ipa t e d  growt h  a re a s : 

1. Rigor 
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2. Evid e nce  of Mas t e ry 
3. St ud e n t  Choice  

PD s t ruc t u re s  (PLC, coach ing, m od e ling, le a rn ing wa lks , e t c .): 

INDLS PLC Ins t ruc t iona l Re vie w Proce s s  

 

 

Formal Coaching Cycle 
Tie r  Te a che rs  Sup p ort  St ra t e gy Fre q ue nc y Pe rs on  Re s p ons ib le  
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1 All Te ache rs  A Synchronous  Wa lkt h rough  Bi We e kly Coache s  or Le ad s  
2 Te ache rs  id e n t ifie d  on  As ync  

wa lkt h rough  
Te ache r Sup p ort  2x p e r we e k Coache s  or Le ad s  

2 Ta rge t e d  Te ache rs  wit h  low 
e ngage m e n t  and  or p a s s  ra t e s  

Pus h  in  s up p ort  for c la s s room  
e ngage m e n t  s t ra t e gie s  

3- 4  Days  p e r  
we e k 

Le ad  t e ache rs  

3 St ruggling t e ache rs  re ce iving 
Te ache r s up p ort  and  p us h  in , 
s t ill s howing ne e d  

1:1 coach ing on  virt ua l 
ins t ruc t ion , com m unica t ion  & 
c la s s room  p lann ing 

1- 2 t im e s  p e r 
we e k 

AAA 

1 All Ne w Te ache rs  Two we e k onb oa rd ing inc lud ing 
one  we e k of s had owing p e e r 

Once  p e r ne w 
t e ache r 

Grad e  Le ve l 
Ins t ruc t iona l Coache s  
 

2 Ne w Te ache rs  a s  ne e d e d  Ind ivid ua l s up p ort  ove r ne xt  
30 - 60  d a ys  

1- 2 t im e s  p e r 
we e k 

Le ad  t e ache rs  

Exemplars of Strong Practice 
Mod e l t e ache rs : Le ad  t e ache rs  in  e ach  grad e  b and  p rovid e  ind ivid ua lize d  coach ing, a s ynchronous  fe e d b ack and  Min i 
wa lkt h roughs  focus e d  on  s t ud e n t  e ngage m e nt . 

Pe e r ob s e rva t ion  s t ruc t u re s : Pe e r ob s e rva t ions  once  p e r s e m e s t e r in  TBT d e s igne d  t o  e xp e rie nce  coworke r s t ra t e gie s  
for Synchronous  and  As ynchronous  in s t ruc t ion .  

In t e rna l re s ource  b ank or vid e o lib ra ry: Grad e  le ve l We e b ly and  t e ache r onb oa rd ing p re s e n t a t ions  

St a ff s ha ring op p ort un it ie s : Mon t h ly Te ache r Bas e d  Te am  m e e t ings  s t ruc t u re d  a round  d a t a  s ha ring and  in s t ruc t iona l 
collab ora t ion .  
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Stride Instructional Rubric 
The Stride Instructional Rubric is divided into domains which include: 

• Building relationships 
• Data-driven practices 
• Personalized learning 
• Professionalism 

These domains include three to four indicators with criteria for evaluating achievement levels during an observation. Each domain 
includes three to four indicators integral to fostering success in the given domain. 

For each indicator, the rubric provides criteria descriptors for evaluating achievement levels during an observation. These descriptors 
serve as a yardstick for measuring and improving teaching practices. The descriptors differentiate achievement levels are: ineffective, 
developing, skilled, and accomplished. A thorough understanding of these descriptors provides a solid foundation for meaningful 
evaluations and effective teacher development. 

Domain 1: Building Relationships  
Domain 1 focuses on how teachers establish a positive, supportive, and academically focused classroom culture. High-quality practice 
includes consistently using language that is enthusiastic, respectful, safe, and encouraging, helping students feel connected and valued. 
Teachers create environments where students regularly engage in cooperative behaviors such as peer feedback, problem-solving, 
exchanging ideas, and reflecting on their work. Academic expectations are clearly communicated through exemplars, rubrics, and guided 
practice, ensuring students understand what high-quality work looks like. Overall, this domain emphasizes relational trust, equitable 
interactions, and clarity of expectations as foundational to student success. 
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Domain 2: Data-Driven Practices 
Domain 2 evaluates how effectively teachers use standards, evidence, and rigor to drive instruction. Skilled teachers consistently connect 
lesson objectives, activities, and assessments to state standards, clearly explaining their relevance and reinforcing them throughout the 
lesson. They provide multiple performance measures—such as short answers, projects, or presentations—to gather evidence of mastery 
and use that evidence to adjust instruction. Academic rigor is demonstrated through tasks aligned to appropriate Depth of Knowledge 
(DOK) levels, progressing from recall to strategic and extended thinking. This domain highlights the importance of intentional alignment, 
varied assessment, and cognitively demanding learning experiences. 

Domain 3: Personalized Learning 
Domain 3 centers on how teachers tailor instruction to student needs, interests, and mastery levels. Effective teachers integrate 
meaningful opportunities for student choice that support engagement and contribute directly to academic goals. Differentiation is 
responsive and ongoing, with teachers adjusting activities, resources, and materials based on student feedback, misconceptions, and 
demonstrated mastery. Learning experiences prioritize exploration, inquiry, and research rather than teacher-centered talk, allowing 
students to take ownership of their learning. Academic feedback is specific, actionable, aligned to the task, and often includes structured 
peer feedback to deepen understanding. 

Domain 4: Professionalism 
Domain 4 evaluates how teachers demonstrate professionalism through reflection, preparation, collaboration, and content knowledge. 
Skilled teachers analyze lesson effectiveness using objectives, standards, and evidence of mastery, offering clear suggestions for 
improvement and anticipating outcomes. They prepare thoroughly for instruction, organizing materials, planning transitions, and 
proactively addressing potential challenges. Professional interactions are collaborative, focused on student learning, and contribute 
positively to team growth through shared resources and constructive feedback. Teachers also demonstrate deep content knowledge and 
make meaningful connections between academic content and students’ lives. 



Indiana Digital Learning Schools 
 

 SY 2627 

Domain 5: Growth & Impact 
Domain 5 measures how teachers use data, feedback, and instructional adjustments to produce measurable student growth. Effective 
teachers make timely, targeted instructional changes based on exit tickets and other evidence of learning. They engage consistently in 
data-to-action cycles, implementing instructional strategies and monitoring their impact over time. Teachers track mastery of priority 
skills, identify patterns of learning and unfinished gaps, and adjust Tier 1 instruction accordingly. Growth is demonstrated through 
consistent academic progress across measurement periods and student groups, supported by strong feedback loops, instructional 
ownership, and consistent high-quality practice across settings. 
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Appendix A: Reference Documents 

Stride Learning Instructional Rubric 

Stride Learning Instructional Rubric (v.2027) 

Domain 1: Building Relationships (25.00%) 

1.1 Teacher Connection 

Ineffective Developing Skilled Accomplished 

The teacher does not use language that 
promotes a positive, enthusiastic, 
respectful, safe, and encouraging 
environment 

The teacher rarely uses language 
throughout the lesson that promotes a 
positive, enthusiastic, respectful, safe, 
and encouraging environment. 

The teacher occasionally uses language 
throughout the lesson that promotes a 
positive, enthusiastic, respectful, safe, 
and encouraging environment. 

The teacher consistently uses language 
throughout the lesson that promotes a 
positive, enthusiastic, respectful, safe, 
and encouraging environment. 

1.2 Classroom Environment 
   

Ineffective Developing Skilled Accomplished 

There are no opportunities for students to 
demonstrate positive, cooperative 
behaviors during whole group, small 
groups, or student-to-student interactions 
that promote equity and equality (e.g., 
provide specific and high-quality peer-to-
peer feedback, solve problems, exchange 
ideas, and reflect on work). 

"There are rarely opportunities for 
students to demonstrate positive, 
cooperative behaviors during whole 
group, small groups, or student-to-student 
interactions that promote equity and 
equality (e.g., provide specific and high-
quality peer-to-peer feedback, solve 
problems, exchange ideas, and reflect on 
work). 

There are occasionally opportunities for 
students to demonstrate positive, 
cooperative behaviors during whole 
group, small groups, or student-to-student 
interactions that promote equity and 
equality (e.g., provide specific and high-
quality peer-to-peer feedback, solve 
problems, exchange ideas, and reflect on 
work). 

There are consistently opportunities for 
students to demonstrate positive, 
cooperative behaviors during whole 
group, small groups, or student-to-student 
interactions that promote equity and 
equality (e.g., provide specific and high-
quality peer-to-peer feedback, solve 
problems, exchange ideas, and reflect on 
work). 

1.3 Academic Expectations 
   

Ineffective Developing Skilled Accomplished 
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The teacher does not effectively 
communicate academic expectations for 
the quality of student work, effort, and 
behavior (e.g., rubrics and guided practice 
are not utilized, leading to a lack of clarity 
regarding expectations). 

The teacher rarely communicates 
academic expectations for the quality of 
student work, effort, and behavior (e.g., 
rubrics and guided practice are rarely 
used during the lesson). 

The teacher occasionally communicates 
academic expectations for the quality of 
student work, effort, and behavior, but 
there are some inconsistencies (e.g., 
rubrics and guided practice are used 
intermittently throughout the lesson). 

The teacher clearly and consistently 
communicates throughout the lesson high 
academic expectations for the quality of 
student work, effort, and behavior (e.g., 
provides exemplars, rubrics, and guided 
practice). 

Domain 2: Data Driven Practices (25.00%) 
 
2.1 State Tested Standards 

  

Ineffective Developing Skilled Accomplished 

The teacher does not make connections to The teacher rarely makes connections to The teacher consistently makes The teacher consistently makes 

the state standards and their relationship 
to the work required of students. 
Standards are not explained or 
emphasized throughout the lesson (e.g., 
objectives, activities, exit tickets, 
homework problems, feedback, and 
assessments). 

the state standards or their relationship to 
the work required of students. Standards 
are infrequently explained or emphasized 
throughout the lesson (e.g., objectives, 
activities, exit tickets, homework 
problems, feedback, and assessments). 

connections to the state standards and 
their relationship to the work required of 
students. Standards are clearly explained 
and frequently emphasized throughout 
the lesson (e.g., objectives, activities, exit 
tickets, homework problems, feedback, 
and assessments). 

connections to the state standards and 
their relationship to the work required of 
students. Standards are clearly explained 
and frequently emphasized throughout 
the lesson (e.g., objectives, activities, exit 
tickets, homework problems, feedback, 
and assessments). The teacher connects 
outcomes to previous and future learning. 

2.2 Evidence of Mastery 
   

Ineffective Developing Skilled Accomplished 

The teacher provides 1 different and 
appropriate performance measure for 
students to demonstrate mastery of the 
content standard (e.g., short answer, 
multiple-choice, essay, presentation, or 
project). 

The teacher provides 2 different and 
appropriate performance measures 
throughout the lesson for students to 
demonstrate mastery of the content 
standard (e.g., short answer, multiple-
choice, essay, presentation, or project). 

The teacher provides 3 different and 
appropriate performance measures for 
students to demonstrate mastery of the 
content standard (e.g., short answer, 
multiple-choice, essay, presentation, or 
project). 

The teacher provides 3 different and 
appropriate performance measures for 
students to demonstrate mastery of the 
content standard (e.g., short answer, 
multiple-choice, essay, presentation, or 
project). The teacher uses the evidence to 
inform their practice. 

2.3 Academic Rigor 
   

Ineffective Developing Skilled Accomplished 
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The teacher does not provide learning 
tasks that meet the learning objective(s) 
and are aligned in complexity and rigor to 
the state standards, or the learning tasks 
are designed for students to demonstrate 
recall only (DOK 1). 

The teacher provides learning tasks that 
meet the learning objective(s) and are 
aligned in complexity and rigor to the 
state standards. The learning tasks are 
designed for students to demonstrate 
recall (DOK 1) and may include some 
mastery of a skill/concept (DOK 2). 

The teacher provides learning tasks that 
meet the learning objective(s) and are 
aligned in complexity and rigor to the 
state standards. The learning tasks are 
designed for students to demonstrate 
mastery of a skill/concept (DOK 2) and 
may include some strategic thinking (DOK 
3). 

The teacher provides learning tasks that 
meet the learning objective(s) and are 
aligned in complexity and rigor to the 
state standards. The learning tasks are 
designed for students to demonstrate 
strategic thinking (DOK 3) and may 
include extended thinking (DOK 4). 

Domain 3: Personalized Learning (25.00%) 
 
3.1 Student Choice 

  

Ineffective Developing Skilled Accomplished 

There is no opportunity for student 
choice. 

There is an opportunity for student choice 
based on personal preferences and 
interests to encourage student 
engagement, but it is not integral to 
achieving the academic goals of the 
lesson. 

There is 1 opportunity for student choice 
based on personal preferences and 
interests designed to encourage student 
engagement and be integral to achieving 
the academic goals of the lesson (e.g., 
choice of learning modalities, choice of 
BOR or learning scenarios, choice of 
working individually or with a partner, 

There are 2 opportunities for student 
choice based on personal preferences and 
interests designed to encourage student 
engagement and be integral to achieving 
the academic goals of the lesson (e.g., 
choice of learning modalities, choice of 
BOR or learning scenarios, choice of 
working individually or with a partner, 

  learning menus, learning centers). learning menus, learning centers). 

3.2 Differentiation 
   

Ineffective Developing Skilled Accomplished 

The teacher does not differentiate based 
on student feedback and level of mastery. 

The teacher attempts to differentiate 
academic activities, resources, or 
materials within a lesson but not based on 
student feedback and level of mastery 
(e.g., adapting lesson activities based on 
student responses, discussions, 
questions, and misconceptions). 

The teacher differentiates academic 
activities, resources, or materials within a 
lesson based on student feedback and 
level of mastery, but there are several 
missed opportunities (e.g., adapting 
lesson activities based on student 
responses, discussions, questions, and 
misconceptions). 

The teacher uses all opportunities within a 
lesson to differentiate academic activities, 
resources, or materials based on student 
feedback and level of mastery (e.g., 
adapting lesson activities based on 
student responses, discussions, 
questions, and misconceptions). 

3.3 Learning Experiences 
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Ineffective Developing Skilled Accomplished 

The teacher provides no learning 
experiences within the lesson for students 
to explore, inquire, or research. Sessions 
are mostly “teacher talk.” 

The teacher attempts to provide learning 
experiences for students to explore, 
inquire, or research. 

The teacher effectively provides learning 
experiences for students to explore, 
inquire, or research, but they remain 
secondary to the lesson's primary focus. 

The teacher effectively provides learning 
experiences throughout the lesson on 
student exploration, inquiry, and 
research, and they are the lesson's 
primary focus. 

3.4 Academic Feedback 
   

Ineffective Developing Skilled Accomplished 

The teacher does not actively monitor 
student thinking, offer feedback, or the 
feedback is not specific. 

The teacher attempts to monitor student 
thinking and offers specific feedback. 
Feedback may not be aligned with the 
academic task and/or does not provide 
actionable strategies for students to 
improve mastery. 

The teacher effectively monitors student 
thinking, offers specific feedback directly 
aligned with the academic task, and 
provides actionable strategies for 
students to improve mastery. 

The teacher effectively monitors student 
thinking, offers specific feedback directly 
aligned with the academic task, and 
provides actionable strategies for 
students to improve mastery. The teacher 
encourages high-quality feedback among 
peers. 

Domain 4: Professionalism (25.00%) 
 

PD Mapped Items show/hide 
 
4.1 Reflective Teaching 

  

Ineffective Developing Skilled Accomplished 

In a post-lesson reflection, the teacher 
does not recognize the lesson's 
effectiveness and is unable to provide 
suggestions for how instruction could be 
improved. 

In a post-lesson reflection, the teacher can 
recognize the lesson's effectiveness or 
ineffectiveness. However, the teacher is 
unable to make suggestions of what could 
be tried another time when the lesson is 
taught. 

In a post-lesson reflection, the teacher can 
determine the lesson's effectiveness by 
looking at the learning objectives, how 
they align with state standards, and if 
students demonstrated mastery of those 
objectives. The teacher makes 1–2 

In a post-lesson reflection, the teacher can 
determine the lesson's effectiveness by 
looking at the learning objectives, how 
they align with state standards, and if 
students demonstrated mastery of those 
objectives. The teacher can give more 

  specific suggestions of what could be tried 
another time the lesson is taught but is 
unable to anticipate possible outcomes 
based on these changes. 

than 2 specific examples from the lesson 
and offer different options to improve the 
lesson. The teacher can also anticipate 
possible outcomes based on these 
changes. 

4.2 Teacher Preparation 
   

Ineffective Developing Skilled Accomplished 
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The teacher is not prepared for the lesson. 
(i.e., incorrect materials, inaccurate 
timing of tasks, or unfamiliar with tools) 

Teacher has materials prepared for the 
lesson. However, it lacks organization and 
transitions from one activity to another. 

The teacher is prepared for the lesson 
with all necessary materials, an organized 
structure, and seamless transitions from 
one activity to another. 

The teacher is prepared for the lesson, 
anticipates challenges that may arise, and 
has a plan to adjust instruction as 
necessary. The teacher has all necessary 
materials, an organized structure, and 
seamless transitions from one activity to 
another. 

4.3 Professional Interactions 
   

Ineffective Developing Skilled Accomplished 

The teacher does not collaborate, or 
conversations often lack focus on 
improving student learning. 

The teacher rarely collaborates with 
colleagues in ways focused on improving 
student learning and supporting 
productive team efforts. 

The teacher consistently and effectively 
collaborates with colleagues regarding 
evidence of student learning, improves 
personal and team practices, and seeks 
other learning opportunities. 

The teacher consistently and effectively 
collaborates with colleagues regarding 
evidence of student learning, improves 
personal and team practices, and seeks 
other learning opportunities. The teacher 
actively supports purposeful growth of 
their colleagues (e.g., provides 
constructive feedback, builds positive 
relationships, shares resources, and takes 
initiative). 

4.4 Content Knowledge 
   

Ineffective Developing Skilled Accomplished 

The teacher is not knowledgeable of 
course content beyond the curriculum. 

The teacher is knowledgeable of course 
content beyond the curriculum. However, 
there are no attempts to make a 
connection with the content to the lives of 
students. 

The teacher is knowledgeable of course 
content beyond the curriculum and makes 
1 attempt to adapt instructional content 
so that it is personally meaningful and 
relevant to students. 

The teacher is knowledgeable of course 
content beyond the curriculum and makes 
2 or more attempts to adapt instructional 
content so that it is personally meaningful 
and relevant to students. 

Domain 5: Growth & Impact (20.00%) 
 
5.1 Instructional Responsiveness 

  

Ineffective Developing Skilled Accomplished 

The teacher does not adjust instruction 
based on exit tickets and other evidence 

The teacher makes delayed, inconsistent, 
or infrequent instructional adjustments 

The teacher consistently makes timely 
instructional adjustments based on exit 

The teacher consistently uses emerging 
exit ticket data and other evidence of 

of student learning. based on exit tickets and other evidence 
of student learning. 

tickets and other evidence of student 
learning. 

student learning to make timely, targeted 
instructional adjustments that address 
specific misconceptions or learning needs. 
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5.2 Data to Action Cycles 
   

Ineffective Developing Skilled Accomplished 

The teacher does not meaningfully 
engage in data cycles or translate 
identified data patterns into instructional 
action. 

The teacher inconsistently engages in 
data cycles, or instructional actions are 
not clearly connected to identified data 
patterns. 

The teacher actively engages in data 
cycles to implement targeted instructional 
actions and monitor their impact on 
student learning. 

The teacher sustains ongoing data-to-
action cycles to refine instructional 
actions and determine next steps, 
resulting in measurable evidence of 
impact on student learning. 

5.3 Skill Mastery Progression 
   

Ineffective Developing Skilled Accomplished 

The teacher does not track student 
progress toward mastery of priority skills 
and standards or does not have a clear 
system for doing so. 

The teacher inconsistently tracks student 
progress toward mastery of priority skills 
and standards, resulting in limited 
alignment between Tier 1 instruction and 
identified skill gaps. 

The teacher tracks student progression 
toward mastery of priority skills and 
standards and uses this evidence to 
adjust Tier 1 instruction based on the 
identified needs of most students. 

The teacher systematically tracks student 
progression toward mastery of priority 
skills and standards, identifies patterns of 
mastery and unfinished learning across 
students and student groups, and uses 
these patterns to strengthen Tier 1 
instruction and accelerate mastery for all 
students. 

5.4 Student Growth Movement 
   

Ineffective Developing Skilled Accomplished 

Student data shows little to no 
measurable academic growth across 
measurement periods (BOY to MOY, MOY 
to EOY, etc.). 

Student data shows some measurable 
academic growth, but growth is 
inconsistent across measurement periods 
or student groups. 

Student data demonstrates consistent, 
measurable academic growth across 
measurement periods and student 
groups. 

Student data shows academic growth that 
meets or exceeds expectations across 
students and student groups, and is 
sustained through subsequent 
measurement periods. 

5.5 Instructional Adjustment & Feedback Loop 
  

Ineffective Developing Skilled Accomplished 

The teacher does not apply feedback to 
instruction, or there are no visible 
changes in practice. 

The teacher attempts to apply coaching 
feedback, but changes in instructional 
practice are inconsistent or superficial. 
The teacher does not evaluate the 
changes on student learning. 

The teacher applies coaching feedback to 
make visible changes in instructional 
practice and examines the impact of the 
changes on student learning. 

The teacher applies coaching feedback to 
make visible changes in instructional 
practice, examines the impact on student 
learning, and uses the results to further 
refine practice. 

5.6 Instructional Ownership 
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Ineffective Developing Skilled Accomplished 

The teacher relies heavily on the coach to The teacher shows emerging The teacher identifies areas for The teacher operates as a self-directed 
identify areas for instructional 
improvement and determine next steps. 
There is limited independent decision-
making. 

independence in identifying areas for 
instructional improvement and identifying 
next steps, but requires significant 
support from the coach. 

instructional improvement and 
determines next steps with minimal 
support from the coach. 

practitioner, independently identifying 
areas for instructional improvement and 
determining next steps. 

5.7 Consistency of Instructional Practice 
  

Ineffective Developing Skilled Accomplished 

The teacher demonstrates significant 
inconsistency in instruction or variation in 
instructional quality across instructional 
settings and student groupings. 

The teacher demonstrates some 
consistency in instructional quality across 
instructional settings and student 
groupings, but some gaps or 
inconsistencies remain. 

The teacher maintains consistent, quality 
instruction across instructional settings 
and student groupings that meets most 
student needs. 

The teacher maintains a high level of 
consistently rigorous and responsive 
instruction across all instructional 
settings, lessons, and student groupings 
over time. 

 

INDLS Minute To Win IT Rubric 

DOMAIN OBSERVED AREA CRITERIA, NOTES & SCORES 

1.1 Teacher Connection The teacher consistently uses language throughout the lesson that promotes a positive, enthusiastic, respectful, safe, and 
encouraging environment.  

INDLS LOOK FORS 
Teacher employs methods and strategies that positively impact student's ability to participate and succeed. 

Examples: demonstrating patience, empathy, kindness even in challenging situations 

1.1 DOMAIN SCORE   NOTES:  

1.3 Academic Expectations The teacher clearly and consistently communicates throughout the lesson high academic expectations for the quality of student 
work, effort, and behavior (e.g., provides exemplars, rubrics, and guided practice).  
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# of students present   Present in class connect at time of observation 

# of students observed one or 
more    INDLS LOOK FORS: The students are observed answering open ended questions, table sharing, actively working, 

collaborating, self reflecting, using tools. 

% Active Students #DIV/0! 0-40%=1; 41-60%=2; 61-80%=3; 81=100% = 4 

1.3 DOMAIN SCORE ##### NOTES:  

2.1 State Standards 
The teacher consistently makes connections to the state standards and their relationship to the work required of students. 
Standards are clearly explained and frequently emphasized throughout the lesson (e.g., objectives, activities, exit tickets, 

homework problems, feedback, and assessments). The teacher connects outcomes to previous and future learning.  

INDLS LOOK FORS Either objective or learning target clear on slide(s) or obvious in instruction, and aligned to state standards. 

2.1 DOMAIN SCORE   NOTES: 

2.3 RIGOR 
The teacher provides learning tasks that meet the learning objective(s) and are aligned in complexity and rigor to the state 

standards. The learning tasks are designed for students to demonstrate strategic thinking (DOK 3) and may include extended 
thinking (DOK 4).  

INDLS LOOK FORS Evidence of GRADE LEVEL standards and instruction that includes higher level thinking at DOK 3 or 4 

2.3 DOMAIN SCORES   NOTES:  

3.3 Academic Experience The teacher effectively provides learning experiences throughout the lesson on student exploration, inquiry, and research, and 
they are the lesson’s primary focus.  

Time in Walkthrough   
INDLS LOOK FORS:  Two way academic interaction including evidence of class wide student participation. 

Effective Checks for Understanding every 2-3 minutes (polling tools, open ended questions, whiteboard, mic 
interaction, etc.) 

Teacher time in lecture   CALCULATION =  minutes teacher speaking in whole or large group during observed minutes/ total minutes 
observer is present 

Student Centered Learning 
Experiences % #DIV/0! 0-40%=1; 41-60%=2; 61-80%=3; 81=100% = 4 
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3.3 DOMAIN SCORE ##### NOTES: 

4.2 Teacher Preparation The teacher is prepared for the lesson, anticipates challenges that may arise, and has a plan to adjust instruction as necessary. The 
teacher has all necessary materials, an organized structure, and seamless transitions from one activity to another. 

INDLS LOOK FORS 

On time start, materials loaded, activity present with smooth transitions. 

Camera on (no exceptions), teacher is clearly visible and in frame, and teaching environment is professional. 

Bell to bell instruction for all students aligned to objectives (bellringers, exit tickets etc), with planned opportunities for full class 
participation evident. 

Lesson is clearly planned out with clear and purposeful activities. 

 Examples: Scaffolded Questions and activities, Mixed Media, Video no more than 3 minutes. 

4.2 DOMAIN SCORE   NOTES: 

4.4 CONTENT KNOWLEDGE The teacher is knowledgeable of course content beyond the curriculum and makes 2 or more attempts to adapt instructional 
content so that it is personally meaningful and relevant to students.  

INDLS LOOK FORS 

Evidence of planned student led instruction. 

Examples: Peer to Peer Instruction, real world experiences, student led activities 

4.4 DOMAIN SCORE   NOTES:  

PERSONALIZED SYNCHRONOUS INSTRUCTION 

(At least one domain must be observed, up to 3 can be scored) 
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3.1 Student Choice There are 2 opportunities for student choice based on personal preferences and interests designed to encourage student 
engagement and be integral to achieving the academic goals of the lesson  

INDLS LOOK FORS Examples: choice of learning modalities, choice of table activities or learning scenarios, choice of working individually or with a 
partner, learning menus, learning centers 

3.1 DOMAIN SCORE   NOTES:  

3.2 Differentiation The teacher uses all opportunities within a lesson to differentiate academic activities, resources, or materials based on student 
feedback and level of mastery  

INDLS LOOK FORS 
Evidence of grade level content scaffolding 

Examples: adapting lesson activities based on student responses/needs, discussions, questions, and misconceptions 

3.2 DOMAIN SCORE   NOTES:  

3.4 Academic Feedback The teacher effectively monitors student thinking, offers specific feedback directly aligned with the academic task, and provides 
actionable strategies for students to improve mastery. The teacher encourages high quality feedback among peers.  

INDLS LOOK FORS Real time feedback that includes specific, targeted academic intervention, evidence based follow up to enhance student retention 

3.4 DOMAIN SCORE   NOTES: 

OBSERVATION 
INFORMATION: 

  

FEEDBACK: 

 
TYPE OF OBSERVATION:  
M2WI 

 

Class/Section Observed:  

Time In:  

Time Out:   

OBSERVED BY:   
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